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When I began teaching middle school special education ELA, I found myself 
tasked with bringing reading levels up in students with learning disabilities who were 
reading at first and second grade levels. I held Washington State secondary endorsements 
in both English and social studies, and a PK-12 endorsement in special education. None 
of my coursework in any of these endorsements provided training in teaching specific, 
research-based strategies to teach foundational reading skills. My Title I building had two 
reading specialists, each teaching multiple sections of remediated reading, but I learned 
that funding prevented them from teaching students with IEPs. Reading specialists were 
paid as part of Title I federal funding, while services for students in special education 
were paid by state dollars. This experience led me to the question, ​what are effective 
reading interventions for middle school students with learning disabilities that will 
enable them to achieve academic progress in an inclusive classroom?  
Middle school students face increasingly complex texts as academics become 
more challenging. Shanahan (2015) stated that students reading below the 35​th​ percentile 
require explicit, foundational reading instruction, yet too often the general education 
teacher lacks sufficient training in scaffolding instruction for students requiring 
remediation, and the special education teacher lacks sufficient knowledge in 




Capstone was to begin building a toolkit of research-based reading strategies that are 
appropriate for both the middle school age group and the inclusive classroom setting. I 
have identified learning Greek and Latin roots as a high leverage strategy which provides 
foundational phonological awareness practice, it enables students to construct meaning 
from many words after learning a relatively small number of roots, and will incorporate 
writing practice in a multi-sensory, daily inclusion classroom exercise.  
Project Description  
To aid middle school co-teaching teams in delivering explicit, foundational 
reading instruction within an inclusive classroom, a year-long Greek and Latin root word 
vocabulary curriculum has been devised for use in seventh grade English Language Arts 
classes. Learning a root word gives students a tool to unlock the meaning of multiple 
related words, thus expanding vocabulary (Brown, 1947, as cited by Morrow & 
Gambrell, 2019). The National Reading Panel (2000) reported that a rich vocabulary is 
critical to reading comprehension and they identified phonemic awareness, like 
vocabulary, as critical to improve fluency and comprehension. 
The Greek and Latin roots vocabulary curriculum introduces a new root word 
each week of the school year. A different activity related to the root will be practiced 
each day, using ten to fifteen minutes of class time. This could be used as a warm-up or 





Five more commonly known words are in the “Word List.” All students will be 
expected to work with these words in the different activities during the week. Three of 
the most common words from the Word List will be in bold. Students requiring the 
highest level of scaffolding may use just the three words. Five less commonly known 
words will be in an “Additional Words” list. Students requiring less scaffolding may add 
these words to each activity during the week. Some may include words that peers have 
added to an anchor chart posted in class where students can add words they know or 
encounter containing the root. The roots themselves would be placed on a classroom 
word wall to reinforce learning. The word wall samples can be found in the last two 
pages of the artifact. 
Daily Activities 
On Monday, students sort known words and unknown words on a Q - H - T (I 
have Questions about this, I have Heard of this, I can Teach this) chart. Tuesday, students 
use the provided definitions to illustrate three words from the word list. Students can 
research images online to find an image that matches the definition. This incorporates 
multi-sensory learning to accommodate different learning styles. On Wednesday, 
students find dictionary definitions for words from the list which do not have provided 
definitions. This day allows students who may need additional time for the Tuesday 
activity to skip finding the additional definitions, and complete their work on the three 
main words. On Thursday, students engage in one of the following rotating activities:  




2. Sorting the provided list according to where the root falls (beginning, middle, 
end), then drawing a box around the root or tracing the root in colored pencil (when not 
in virtual learning).  
3. Creating a word web. 
4. Finding the list word that rhymes with a provided word.  
Finally, on Friday, students have an in-class write which serves as progress 
monitoring toward student IEP goals. Early in the year, as students learn the procedure 
for the vocabulary exercise, they will write complete sentences for words from the word 
list. Once the procedure is learned, the writing task will align with a grade-level, 
standards-based, IEP goal, such as writing an informational paragraph that has a topic 
sentence, supporting details and a conclusion, using at least three words from the list. 
This is in alignment with CCSS W.7.2.  
Project Outline and Timeline 
The Greek and Latin root vocabulary curriculum will be utilized in a 
seventh-grade inclusion English language arts (ELA) class over the course of the school 
year. The sample presented shows the first six weeks. It is intended to be used as an 
opener or entry task and should take no more than ten to fifteen minutes of the class 
period. Modeling the tasks and practicing them together encourages participation in the 
activity. Working together on the task also provides students with learning disabilities a 




instructor to check for understanding and observe areas of struggle or improvement in 
middle school readers still acquiring foundational skills. 
Assessment 
The Friday writing sample is used as progress monitoring data for IEPs, as well as 
to assess student understanding of the vocabulary words in context. Running records 
given every two weeks will have vocabulary from the curriculum in the reading passage. 
Students will be asked to define the vocabulary word. Additionally, the Friday writing 
sample will be used to assess students’ progress toward IEP writing goals. The sample 
allows students to show their ability to use words in context. The weekly assessment will 
provide instructors with ongoing information about whether new vocabulary was 
understood, whether more in-class word work is required, and whether students need 
increased guided instruction in written expression.  
Summary 
The Greek and Latin root vocabulary curriculum is one tool, though by no means 
the only tool, that general and special education teachers can use in an inclusive 
classroom setting to provide reading interventions to students with disabilities. A variety 
of tools addressing different aspects of literacy instruction are needed to enable students 
to make gains in reading.  
The Greek and Latin root vocabulary curriculum is grounded in research from the 
National Reading Panel (2000) of effective strategies to use with readers at the middle 




constructivist framework to provide students at the middle school level with a tool to 
decipher the meaning of challenging vocabulary they will encounter in their core-content 
courses. Students are assessed in terms of their progress toward reaching standards-based 
IEP goals. As the previously reviewed research has shown, increased knowledge of 
vocabulary is critical to reading comprehension. In addition, the exercises students 
perform in working with the words helps them to analyze the morphemes and increase 
both morphemic and phonemic awareness – skills necessary for reading fluency. 
Scaffolding options built into the curriculum enable teachers to differentiate the 
curriculum according to individual student needs. The following chapter will reflect on 
improvements that can be made on the Greek and Latin root vocabulary curriculum 
following its implementation during the current school year, as well as on ways to 





Greek and Latin Root Vocabulary Curriculum 




























































































































Student Work Sample  
Student Profile: Seventh grader in virtual co-taught, ELA. Qualifies for an IEP 




















Progress Monitoring Sample: Reading 
Sample Running Record Assessor’s Copy - 5th grade passage 
 
Evan is ready to sacrifice for his school. He puts himself at risk of 
having his tail pulled or his eyes poked. Those are two of the hazards of 
being a school mascot at Lyons High School in Illinois. Evan is a sophomore. 
He was one of a handful of students who tried out for a role as one of the 
school's two lion-themed mascots. One is called Noil, which is “lion” spelled 
backward. The other is Nessie. Noil is the male version of the mascot, and 
Nessie is the female version. Since middle school, Evan has dreamed of being 
a mascot. "My mom used to bring me to the games, and I always looked up to 
being Noil or Nessie," he said. 
To audition, wannabe Nessies and Noils had to wear a furry lion's 
head. They performed skits and led voiceless cheers, because Nessie and 
Noil don't speak. ​They danced and jumped around, doing their best to rally 
an imaginary ​audience.​ They also had to show how they'd react in sticky 
situations. What would they do if a referee's call was questioned? What if 
the rival school scored during an important game? What if someone pulled 
their tail? 
It can happen. Sophomore Leah was a mascot last year during the 
men's basketball season. "My tail's been pulled," she said. Then the 
tail-pullers run away, she said, "and you don't know who did it." Still, Leah is 
auditioning again. No matter what fans do, she's learned to play it cool. 
“Being a mascot is fun,” she said. “"You get to enjoy yourself at a game 
instead of being in the bleachers, which is boring," he said. 
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